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FOREWORD
 As Istanbul Culture and Sport Assoc�at�on (IKOS), sport �s an effect�ve tool we use
for soc�al empowerment. Due to our exper�ences �n the sport f�eld, we observed
that sport prov�des a phys�cal development and a un�versal framework of values.
These values are equal�ty, respect, fa�rness, �nclus�on wh�ch act�vate learn�ng and
complement cogn�t�ve sk�lls. Add�t�onally, IKOS �nvests �n empowerment of var�ous
�nd�v�duals com�ng from d�sadvatnaged background who obta�n soft sk�lls, self-
conf�dence and shap�ng the�r l�fe v�a sport. Therefore, educat�on-based sport
act�v�t�es are our ma�n methodology to educate and mot�vate young people to take
the�r l�ves �n the�r hands.

When we look at the outcomes of the usage of sport �n the l�fe of each �nd�v�duals,
we can clearly see the development of leadersh�p sk�lls, sense of act�ve c�t�zensh�p,
open space to real�ze the�r potent�al, soc�al�zat�on w�th other peers, growth of self-
conf�dence and self-awareness. W�th Susta�nable Development Through Sport
project, we have come up w�th an �nnovat�ve methodology wh�ch shows the
connect�on between Erasmus+ Key Competences and Susta�nable Development
Goals. W�th the recogn�t�on of sport as one of the educat�onal tool, we bel�eve that
h�dden agenda tra�n�ngs wh�ch �s based on Educat�on Through Sport methodology
have more to offer to support the learn�ng process of each �nd�v�dual. 

Thanks to th�s project, our �n�t�al start�ng po�nt �s der�ved as �ncreas�ng the
competences of the people �n NEET between 20-34 years old by focus�ng on more
women s�nce we face ser�ous gender gaps among the countr�es, we wanted to
act�vate the potent�al of women �n NEET by �ncreas�ng the methodolog�cal capac�ty
of Adult Educators, Sport Coaches, Sport Tra�ners to contr�bute the�r development.
Thanks to th�s opportun�ty under Erasmus+ Program, we have found chance to
come together w�th var�ous stakeholders �n sport f�eld to contr�bute the ongo�ng
methods and the m�ndset to use sport as one of the educat�onal tools.

 To all of you who w�ll read th�s, I hope you f�nd �t useful �n your da�ly work across
Europe.

İlknur DİNÇ
Project Coordinator from IKOS
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WHAT IS THIS MANUAL FOR?
Our project �s based on the numer�c datas of people aged 20 to 34) ne�ther �n
employment nor �n educat�on and tra�n�ng (NEET). Accord�ng to Eurostat Stat�st�cs on
young people ne�ther �n employment nor �n educat�on or tra�n�ng, 17.2 % of the 20-34
olds �n the EU �n 2017 �n’ NEETs’. Across the EU Member States there can be seen a
w�de var�at�on �n NEET rates �n 2017.There were 10 Member States that recorded
NEET rates above the EU-28 average of 17.2 %. Among these, by far the h�ghest rates
were recorded �n Italy and Greece, where approx�mately one th�rd of all young people
aged 20–34 were NEET (29.5 % and 28.8 % respect�vely); there were also very h�gh
rates �n North Macedon�a (37.4 %), Turkey (33.4 %). 

When we analyze the facts through sex and age categor�es, there �s a cons�derable
d�fference between the sexes �n relat�on to the proport�on of young people who were
NEET. In 2017, more than one f�fth (21.5 %) of young women (aged 20–34) �n the EU-
28 were NEETs. Turkey and Macedon�a are two countr�es who are fac�ng w�th the
h�ghest rates d�fferences between sexes. The women �n NEET �n Turkey appears w�th
52.4% and Macedon�a w�th 44.4%, France follows these two w�th 21.4% percentage.
On the other s�de, Sloven�a relat�vely can be cons�dered �n better pos�t�on. But even �n
Sloven�a, 1 over 7 women �s �n NEET. In the l�ght of these stat�st�cs, young women are
more at r�sk of becom�ng NEETs than young men �n almost all countr�es.

After we see all these numbers, we bel�eve that prevent�on of h�gh women NEET rate
�s pass�ng by ra�s�ng awareness and �mprov�ng the key competences of these young
women to �nvolve them as more act�ve parts of our soc�et�es. The young women who
can ra�se the�r awareness on Soc�al and C�v�c Competences, Sense of In�at�ve and
Entrepreneursh�p, Learn�ng to Learn; can eas�ly reach an act�ve role �n the�r soc�et�es. In
order to make th�s change, we bel�eve that Adult Educators’ role are cruc�al. The Adult
educators who w�ll d�rectly focuse on development of the�r key competences, w�ll be
able to spread these change and create cha�n effect �n the�r soc�et�es by creat�ng the
necessary tools through sport wh�ch w�ll be �mplemented women �n NEET. W�th th�s
manual, we have created the gu�d�ng methodolog�cal backgrounds to lead the Adult
Educators, Sport Coaches, Sport Tra�ners to conduct educat�onal based sport act�v�t�es
and prov�de learn�ng zone for the people �n NEET, espec�all women �n NEET.
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ABOUT THE PROJECT
Our project named “Susta�nable Development Through Sport” w�th 2019-1-TR01-
KA204-077742 reference number under Erasmus+ KA2 Strateg�c Partnersh�p �n the
f�eld of Adult Educat�on �s approved by European Comm�ss�on and Turk�sh Nat�onal
Agency.

Project Consort�um �s cons�st�ng of organ�zat�ons from Turkey, France, N. Macedon�a
and Sloven�a. Organ�zat�ons are;
– Istanbul Culture and Sport Assoc�at�on (Coord�nator Organ�zat�on)
– Istanbul Metropol�tan Mun�c�pal�ty Sport Istanbul (Partner Organ�zat�on)
– Assoc�at�on INTERCULTURA (Partner Organ�zat�on)
– CEFE Macedon�a (Partner Organ�zat�on)
– POVOD Inst�tute for culture and the development of �nternat�onal relat�ons �n culture
(Partner Organ�zat�on)

The project a�ms to develop the key competences and ra�se the knowledge of UN
Susta�nable Development Goals of adult educators/tra�ners and empower�ng
d�sadvantaged women groups (women between 20-34 years old �n NEET) through
us�ng sports at the local and �nternat�onal levels. To contr�bute th�s overall a�m, below
spec�f�c object�ves and act�v�t�es are planned to held:

- To �ncrease the knowledge of adult educators / tra�ners w�th�n the context of the
relat�onsh�p between “Key Competences of Erasmus + Program and the Importance of
L�felong Learn�ng” and UN Susta�nable Development Goals

- To �ncrease the women’s awareness about “Self-Express�on, Soc�al and C�v�c
Part�c�pat�on and Ind�v�dual Learn�ng Processes by creat�ng sports opportun�t�es.

In the project act�on plan, there w�ll be 5 Transnat�onal Project Meet�ngs, 4 Learn�ng
Teach�ng Tra�n�ng Act�v�t�es, 2 Intellectual Outputs, 8 Local Sport Act�v�t�es organ�zed �n
4 countr�es. Two �mportant �ntellectual outputs are planned to be created as the
manual that you are read�ng now (IO1 - Sport for Soft Sk�ll Development �n Adult
Educat�on) and IO2 as the project webs�te (sportforsdg.com) w�th a tool k�t �nclud�ng 60
Educat�on-Based Sport Tools together w�th the�r short v�deos.



CHAPTER - I

An Educat�onal
Approach:
 Educat�on

Through Sport
(ETS)
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*Douglas Hartmann, Professor and Assoc�ate Cha�r, Department of Soc�ology, Un�vers�ty of
M�nnesota, M�nneapol�s, MN 55117

AN EDUCATIONAL APPROACH: EDUCATION
THROUGH SPORT (ETS)

I.1. Introduct�on

Accord�ng to the words of Douglas Hartmann*, sports are extremely
powerful tools for development, espec�ally w�th�n �nternat�onal
commun�t�es. Th�s part�cular chapter of the Manual a�ms at ach�ev�ng
understand�ng of what the educat�onal aspect of sport �s when used �n
non-formal learn�ng pract�ce. In order to better understand the concept, we
w�ll focus strongly on the pedagog�cal d�mens�on of sport used �n a non-
formal educat�onal context to provoke a pos�t�ve soc�al change.

S�nce the beg�nn�ng of the 21st century the pr�or�ty gu�del�nes of the
European model of development �nclude the sp�r�t of �nnovat�on, the
development of a knowledge-based soc�ety and �mprov�ng econom�c
compet�t�veness for better soc�al cohes�on. In th�s context, educat�on plays
an �mportant role and �nvolves a reflect�on concern�ng better
complementar�t�es between d�fferent educat�onal patterns �n order to
ach�eve the object�ves set up by the European strateg�es.

Educat�on needs to offer ta�lor-made learn�ng forms to c�t�zens �n order to
enable them to develop new competences; the �dea be�ng to explore new
educat�onal forms wh�ch complement each other, as new qual�f�cat�ons are
essent�al for ach�ev�ng econom�c compet�t�veness. 

The concept of l�felong learn�ng �s one of the tools for ach�ev�ng these
object�ves. The �dea of l�felong learn�ng �s to have an �mpact on the
development of a knowledge-based soc�ety by enabl�ng c�t�zens to
�mprove the�r knowledge, sk�lls and att�tudes. The approach of Educat�on
Through Sport (ETS) �s fully part of the l�felong learn�ng process.
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Through th�s chapter, a def�n�t�on of ETS as a concept w�ll be �ntroduced.
We answer the quest�on,“What exactly �s ETS as an educat�onal/learn�ng
approach?” In add�t�on, we w�ll speak about what th�s pedagog�cal
approach refers to, and whatare �ts benef�ts. We w�ll expla�n the key
competences ETS could address. Potent�al learn�ng outcomes of ETS,
referr�ng to the key competences establ�shed by the EU Comm�ss�on, w�ll
also be stated. In the last part of th�s chapter a h�stor�cal and soc�olog�cal
approach of sport and the use of sport as an educat�onal tool w�ll be
presented. We w�ll see how sport and phys�cal act�v�ty were used �n the
h�story �n order to educate and develop d�verse competences. And, f�nally,
we w�ll exam�ne the quest�on of what ETS �s NOT, and th�sw�ll show a
clear d�fference from other uses of sport that are outs�de the concept of
ETS.

I.2. Def�n�t�on
Many def�n�t�ons of what ETS �s can be prov�ded. F�rst of all, we can
�ntroduce a def�n�t�on for the concept of non-formal educat�on, wh�ch
�mpl�c�tly �ncludes ETS.

Accord�ng to the Compass Manual on Human R�ghts (Counc�l of
Europe)“Non-formal educat�on refers to any planned programme of
personal and soc�al educat�on for young people des�gned to �mprove a
range of sk�lls and competenc�es, outs�de the formal educat�onal
curr�culum. Non-formal educat�on as pract�sed by many youth
organ�sat�ons and groups �s:
• voluntary;
• access�ble to everyone (�deally);
• an organ�sed process w�th educat�onal object�ves;
• part�c�patory and learner-centred;
• about learn�ng l�fe sk�lls and prepar�ng for act�ve c�t�zensh�p;
• based on �nvolv�ng both �nd�v�dual and group learn�ng w�th a collect�ve
approach;
• hol�st�c and process-or�ented;
• based on exper�ence and act�on, and starts from the needs of the
part�c�pants”*

*COMPASS, A Manual on Human R�ghts Educat�on for Young People, Counc�l of Europe, 2002
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Moreover, the def�n�t�on g�ven �n the AEGEE Book for non-formal educat�on,
qu�te s�m�lar to the one �n the Compass Manual, states that:

“Non-formal educat�on �s an organ�sed educat�onal process wh�ch takes
place alongs�de the ma�nstream systems of educat�on and tra�n�ng and
does not typ�cally lead to cert�f�cat�on. Ind�v�duals part�c�pate on a
voluntary bas�s and as a result, the �nd�v�dual takes an act�ve role �n the
learn�ng process. Non-formal educat�on g�ves young people the poss�b�l�ty
to develop the�r values, sk�lls and competenc�es others than the ones
developed �n the framework of formal educat�on. Those sk�lls (also called
‘soft sk�lls’ ) �nclude a w�de range of competenc�es such as �nterpersonal,
team, organ�sat�onal and confl�ct management, �ntercultural awareness,
leadersh�p, plann�ng, organ�s�ng, co-ord�nat�on and pract�cal problem
solv�ng sk�lls, teamwork, self-conf�dence, d�sc�pl�ne and respons�b�l�ty. 

What �s spec�al about non-formal educat�on �s that �nd�v�duals,
part�c�pants are the actors act�vely �nvolved �n the educat�on/learn�ng
process. The methods that are be�ng used a�m at g�v�ng young people the
tools to further develop the�r sk�lls and att�tudes. Learn�ng �s the ongo�ng
process, one of �ts cruc�al features �s learn�ng by do�ng. “Non-formal” does
not �mply unstructured, the process of non-formal learn�ng �s shared and
des�gned �n such a way that �t creates an env�ronment �n wh�ch the learner
�s the arch�tect of the sk�lls development.”*

We w�ll now �ntroduce four d�fferent proposals that try to def�ne ETS.
These were developed by part�c�pants of Tra�n�ng of Tra�ners �n Educat�on
through Sport (Internat�onal Sport and Culture Assoc�at�on) dur�ng the one-
year tra�n�ng course. Th�s was a long term educat�onal program to enable
tra�ners �nvolved �n the non-formal educat�onal f�eld and sport coaches to
�mprove the�r competences �n apply�ng ETS. The presented def�n�t�ons
�ntroduce the concept of ETS seen by non-formal educat�onal pract�t�oners
�n such a context, as well as people �nvolved �n sport coach�ng, all us�ng
non-formal learn�ng approaches �n the�r da�ly work.

*Non Formal Educat�on Book: The �mpact of Non Formal Educat�on on young people and soc�ety, AEGEE
Europe
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- Def�n�t�on 1- Educat�on through Sport �s a method of develop�ng key
competenc�es �n var�ous aspects of l�fe us�ng sport and phys�cal act�v�t�es.

- Def�n�t�on 2 - Educat�on through Sport �s a pedagog�cal approach that
uses sport and phys�cal act�v�ty as a veh�cle to spread a set of values �n
order to develop spec�f�c competences wh�ch can �mprove d�fferent f�elds
�n/of l�fe. Educat�on through Sport helps to enhance soc�al, cultural, moral,
eth�cal competenc�es to prov�de changes at personal, profess�onal and
soc�al levels.

- Def�n�t�on 3 -Educat�on through Sport �s a process of learn�ng and
teach�ng us�ng personal�sed systems to prov�de sk�lls, knowledge and
exper�ence �n many aspects of l�fe.

- Def�n�t�on 4 - Educat�on through Sport �ncludes a learn�ng process that
uses sport and phys�cal act�v�ty as a veh�cle to �mplement real l�fe sk�lls and
competences for �nd�v�duals or groups.

These def�n�t�ons offer d�verse aspects and several d�fferent perspect�ves
of how ETS could be descr�bed. In order to sum up these four def�n�t�ons
we could summar�se that:

ETS �s a non-formal educat�onal approach that works w�th sport and
phys�cal act�v�t�es and wh�ch refers to the development of key
competences of �nd�v�duals and groups �n order to contr�bute to personal
development and susta�nable soc�al transformat�on.

I.3. Benef�ts of pract�c�ng ETS
Th�s sect�on w�ll expla�n the benef�ts of us�ng sport �n a non-formal
educat�onal context. Hereby the potent�al effects of ETS pract�ce w�ll be
expla�ned and we w�ll g�ve the reasons why ETS br�ngs added value to the
non-formal educat�on sector, as well as to the sector wh�ch uses sport
pract�ces on a da�ly bas�s.

-11-  



Un�ted Nat�ons states that, “By �ts very nature sport �s about part�c�pat�on.
It �s about �nclus�on and c�t�zensh�p. Sport br�ngs �nd�v�duals and
commun�t�es together, h�ghl�ght�ng commonal�t�es and br�dg�ng cultural or
ethn�c d�v�des. Sport prov�des a forum to learn sk�lls such as d�sc�pl�ne,
conf�dence, and leadersh�p and teaches core pr�nc�ples such as tolerance,
cooperat�on, and respect. Sport teaches the value of effort and how to
manage v�ctory as well as defeat. When these pos�t�ve aspects of sport
are emphas�zed, sport becomes a powerful veh�cle through wh�ch the
Un�ted Nat�ons can work towards ach�ev�ng �ts goals”*

Many non-formal educat�onal pract�t�oners cons�der sport and phys�cal
act�v�ty as powerful learn�ng tools and know that ETS could br�ng strong
added value to the sport sector w�th�n the non-formal learn�ng context. The
sport pract�ce may have a structural �mpact �n terms of educat�on and
soc�al�zat�on. Thus �t’s qu�te natural that the ma�n actors �nvolved �n ETS
pract�ce analyse sport beyond �ts borders �n order to bu�ld projects �n wh�ch
sport and phys�cal act�v�ty become tools for soc�al transformat�on

To better understand the context of ETS and �ts potent�al effects, �t �s
�mportant to see both the sport and educat�onal sectors separately at
f�rst�n order to be able to make the l�nk between them and comb�ne them
later on.

Cons�der�ng f�rst the sport component, we refer to many p�eces of research
wh�ch have already been done. It �s proven that sport and phys�cal exerc�se
have a var�ety of pos�t�ve effects on health. They help people to stay
phys�cally f�t, to reduce body fat, to control we�ght, to �ncrease stam�na, to
strengthen bones and �mprove balance and flex�b�l�ty. Engag�ng �n regular
phys�cal act�v�ty reduces coronary mortal�ty. It also reduces the l�kel�hood
of Type 2 D�abetes and Alzhe�mer’s d�sease �n older age. Sport and
phys�cal exerc�ses could also help to prevent other chron�c d�seases
�nclud�ng card�ovascular d�sease, cancer, hypertens�on and osteoporos�s.
Regular phys�cal act�v�ty could also be helpful when address�ng a number
of psycholog�cal d�sorders. 

*Un�ted Nat�ons Inter-Agency,Hartmann, D.; Kwauk, C. (2011). Sport and Development: An Overv�ew,
Cr�t�que, and Reconstruct�on. Journal of Sport and Soc�al Issues, 35(3) 284-305
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Stud�es have shown that moderate �ntens�ty exerc�se can have a pos�t�ve
�nfluence on depress�on, anx�ety, self-worth, self-esteem and body �mage.
Phys�cal act�v�ty reduces stress, �mproves our mood and helps to form
general wellbe�ng.

On the other hand, non-formal educat�on focuses on the learn�ng needs of
every learner, allow�ng �nd�v�duals to �dent�fy the�r own needs and to
propose solut�ons. The non-formal educat�onal approach sees learners as
a resource and respects the�r values and contr�but�ons. The learners share
the�r exper�ences so theyare able to learn from each other. The approach
comb�nes relevant act�v�t�es wh�ch are adapted to the needs of the learners
and are a�med at ach�ev�ng pract�cal outcomes.

In the�r manual ded�cated to non-formal educat�on, Peace Corps prov�de a
very good explanat�on of non-formal educat�onas an approach to
educat�on. It �s d�st�nct from formal educat�on by �ts methods. Part�c�pants
exerc�se vary�ng degrees of control over the process, from des�gn�ng the�r
own learn�ng and us�ng the fac�l�tator as a resource person (for example, �n
a youth exchange or �n a youth �n�t�at�ve), to attend�ng a learn�ng act�v�ty
where the content �s planned �n advance. In a nutshell, non-formal
educat�on �s an approach to educat�on that can be used w�th adults, youth,
or ch�ldren, w�th�n the work�ng room or outs�de of �t. An �ntegral part of
non-formal educat�on �s that learners part�c�pate �n the des�gn,
development, �mplementat�on and evaluat�on of the�r own learn�ng.*

Accord�ng to Hartmann and Kwauk’s research, bes�des the v�s�ble phys�cal
and psycholog�cal effects, part�c�pat�on �n sport act�v�t�es could also have
pos�t�ve soc�al and econom�c effects. Sport �s cons�dered as a way to
combat poverty, unemployment, to prevent cr�me and segregat�on. It �s
also bel�eved that �t can help to enhance empowerment and soc�al
connect�on of young people, espec�ally the ones l�v�ng �n underpr�v�leged
env�ronment. Hartmann and Kwauk say that part�c�pat�on �n sport and
phys�cal exerc�se �mproves soc�al behav�our and helps soc�al relat�onsh�ps
to be consol�dated. It can serve as a veh�cle to �mprove soc�al and
profess�onal sk�lls and also as a tool to �ncrease educat�onal atta�nment.*
*Non-formal Educat�on Manual, Peace Corps, 2004, INFORMATION COLLECTION AND EXCHANGE, ICE NO. M0042
*Hartmann, D.; Kwauk, C. (2011). Sport and Development: An Overv�ew, Cr�t�que, and Reconstruct�on. Journal of Sport and Soc�al Issues,
35(3) 284-305
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EDUCATION FOR SPORT

EDUCATION BY SPORT

Many trad�t�onal sports clubs are ma�nly mob�l�sed by sports performance
goals as the�rpr�or�ty. Here we evoke the concept of Educat�on FOR Sport,
wh�ch has the ma�n a�m of develop�ng competences �n terms of sport
performance. Educat�on for Sport addresses the �mprovement of sk�lls
related tothe sport �tself. Thus, �ts purpose �s only to serve thedevelopment
of �nd�v�dual competences to �mprove phys�cal performance. Educat�on for
Sport �s normally related to d�verse d�sc�pl�nes of compet�t�ve sport. Th�s
concept therefore has l�m�ted �nterest �n the context of non-formal
educat�on.

The concept of Educat�on BY Sport �s more complex process and �ncludes
spec�f�c object�ves such as the a�m to address health �ssues and wellbe�ng.
In th�s case, the educat�onal goals are not abandoned but they are
somet�mes relegated to the second plan. The a�m�s therefore to reconc�le
the sport�ng goals and the wellbe�ng of the soc�ety. It uses sport, exerc�se
and phys�cal act�v�ty to work towards soc�al causes such as health,
wellbe�ng, publ�c welfare or soc�al �nclus�on. The new “sport for all”
movements are very close to th�s approach. By play�ng d�fferent sports, �t �s
expected that people learn more about healthy l�festyles and �n th�s way
ra�se the�r awareness about the ment�oned �ssue �n general.
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A recent pract�cal example of th�s approach �s the “NowWeMove
Campa�gn”, �n�t�ated by the Internat�onal Sport and Culture Assoc�at�on�n
2012. The ma�n a�m of th�s Campa�gn �s to fac�l�tate cross-sector
collaborat�on for promot�on of part�c�pat�on �n sport and phys�cal act�v�ty.
Its spec�f�c object�ves �nclude ra�s�ng the awareness about the benef�ts of
sport and phys�cal act�v�ty among European c�t�zens, �ncreas�ng access�ble
opportun�t�es to be act�ve �n sport and phys�cal act�v�ty by develop�ng new
and up-scal�ng ex�st�ng �n�t�at�ves and enabl�ng susta�nable and �nnovat�ve
capac�ty-bu�ld�ng through advocacy and open-sourced solut�ons. MOVE
Week �s the b�ggest European sport-for-all event wh�ch promotes
part�c�pat�on �n sports across the cont�nent and targets a broad spectrum
of stakeholders such as sport clubs and organ�sat�ons, c�t�es, commun�t�es,
�nst�tut�ons and �nd�v�duals. MOVE Week happens through d�fferent
commun�ty events at a local, nat�onal and �nternat�onal level to further
part�c�pat�on �n sport and phys�cal act�v�ty.

EDUCATION THROUGH SPORT (ETS)

The ETS concept �s much deeper �n terms of �ts a�ms and expected
outcomes and should be seen from a hol�st�c perspect�ve compared to the
othertwo approaches. The approach of ETS �tself cons�sts of the
�ntegrat�on and �mplementat�on of sport elements to be used for an
educat�onal purpose to address a soc�al �ssue, develop soc�al competences
and provoke a last�ng soc�al transformat�on. The whole educat�onal
process �s planned and prepared, and clear, real�st�c and measurable
outcomes are expected after �t happens.

ETS �s a non-formal educat�onal approach that works w�th sport and
phys�cal act�v�t�es and wh�ch refers to the development of key
competences of �nd�v�duals and groups �n order to contr�bute to personal
development and susta�nable soc�al transformat�on.

ETS creates ex�stent�al learn�ng between people. Through ETS a last�ng
soc�al change �s supposed to happen. It a�ms to enable empowerment and
provoke a susta�nable soc�al transformat�on.
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ETS requ�res many elements wh�ch go from us�ng sport and phys�cal
exerc�se �n order to provoke a strong l�felong learn�ng outcome such as
�mprov�ng tolerance, sol�dar�ty or trust among nat�ons. ETS should be seen
more as a plan for reflect�on than for a f�eld act�on.

From a methodolog�cal perspect�ve, ETS cons�sts ofadapt�ng sport and
phys�cal act�v�ty exerc�ses to the object�ves of the planned learn�ng project.
It �s a matter and a process of adaptat�on of sport and phys�cal act�v�ty,
both �n terms of the�r express�on and the�r representat�on, wh�ch
character�ses spec�f�cally the ETS approach. It does not propose any
act�ons where sport becomes a central object�ve as/for a carr�er solut�on. 

For �nstance, the pract�ce of a mart�al arts w�thout any spec�f�c project
beh�nd �t, led only by the des�re for techn�cal progress, rema�ns a FOR sport
�nvolvement, but �t may also develop self-control and respect for others.
The �mportant matter here �s to conduct a process where sport and
phys�cal act�v�t�es become tools for support to ach�eve the educat�onal
goals f�rst, where the sport �tself becomes secondary to the educat�onal
purpose.

A�m�ng for a better understand�ng of th�s process, we propose to make the
l�nk between ETS and Kolb’sexper�ent�al learn�ng cycle (Kolb, Dav�d (1984).
Exper�ent�al learn�ng: Exper�ence as the source of learn�ng and
development. Englewood Cl�ffs). In ETS the concrete exper�ence �s the sport
(or phys�cal) act�v�ty that �s adapted to the learn�ng object�ves of the
programme. The part�c�pants of the exper�ence reflect together �n a gu�ded
debr�ef�ng process, after wh�ch they go through the change themselves
and w�ll be able to use the new competenc�es they have learnt.

The express�on of a w�ll �s not enough to des�gn and �mplement a learn�ng
process wh�ch �s based on ETS. It �s needed to prepare a real�st�c project
based on feas�ble and evaluable object�ves, that educat�onal �ntent�on �s
present �n �t, as well as bu�lt on spec�f�c pr�or�t�es of the addressed work�ng
f�eld.
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Spec�f�cally, profess�onals lead�ng such processes for the �mplementat�on
of the educat�onal and soc�al funct�on of sport, des�gn non-formal learn�ng
programs focused on soc�al �ssues, such as employab�l�ty, soc�al
�ntegrat�on, f�ght aga�nst rac�sm and many others. Th�s �s the f�rst part of
the learn�ng cycle, when the tra�ner proposes the exper�ence to the
learners.

Kolb’s Exper�ent�al learn�ng cycle l�nked w�th ETS

The formal�sat�on of learn�ng �ntent�ons �s not enough to ensure the
educat�onal and soc�al funct�on of sport. The educat�on act must be
cont�nuous �n t�me. Th�s cont�nu�ty a�ms to construct and �mplement
reflect�ons enabl�ng the ach�evement of the ma�n educat�onal goal. Th�s �s
the second and th�rd stage of the Kolb’s learn�ng cycle. The spec�f�c
object�ves ofeach stage must serve the ma�n a�m of the planned learn�ng
process and be real�st�c to evaluate. It �s the coherence of the d�fferent
stages or phases of th�s process and the�r relat�onsh�p w�th �ts overall a�m,
wh�ch w�ll ensure the cont�nu�ty of the educat�onal aspect �n �t. On the
other hand, the cont�nu�ty and also susta�nab�l�ty of the educat�onal
process us�ng sport and phys�cal act�v�ty, cons�sts also �n t�me �n order to
observe changes �n the behav�our and the att�tude of people.
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Hartmann and Kwauk’s art�cle expla�ns: “We d�st�ngu�sh between two
d�fferent, �deal types that appear �n the f�eld: a dom�nant v�s�on, �n wh�ch
sport essent�ally funct�ons to ma�nta�n and reproduce establ�shed soc�al
relat�ons, and a more rad�cal �ntervent�on�st approach, �n wh�ch sport �s
�ntended to contr�bute to fundamental changes and transformat�ons �n
soc�al l�fe.”9 Th�s could be cons�dered as d�fferent explanat�on of Educat�on
BY and THROUGH Sport. The d�fferences between the three d�fferent
concepts are already expl�c�t, but the a�m of th�s chapter �s to present ETS
�n a very deta�led way so that �ts use and purpose are not m�sunderstood.

Thus the quest�on of evaluat�on �s �mportant and r�ses naturally at that
po�nt. The �mplementat�on of the educat�onal funct�on of sport of course
�nvolves an evaluat�on process. From the perspect�ve of methodology and
accord�ng to d�fferent cr�ter�a, att�tudes and behav�ours are not measured
�n the same manner orw�th the same �nd�cators as athlet�c performances.
Indeed, �t �s not always easy for a sport club to def�ne �nd�cators of
soc�ab�l�ty and soc�al�sat�on, or even less �n the context of a prevent�ve
approach, for example.

If the not�on of a ch�ld who plays sports �s poss�bly def�nable and
measurable, the one of »ra�s�ng awareness« for a teenager of the dangers
of alcohol and tobacco, for example, �s more d�ff�cult to establ�sh. It �s also
d�ff�cult to measure the real �mpact of educat�onal act�on carr�ed out �n the
f�eld of sport. It �s equally d�ff�cult to determ�ne the place and role played by
the sport �n the process. Th�s d�ff�culty should not comprom�se the
comm�tment of the sports movement �n �ts w�ll�ngness to contr�bute to the
educat�on of those wh�ch �t gathers. Actually, the quest�on �s: How do you
evaluate the act�ons from the educat�onal angle, w�th reference to spec�f�c
and real�st�c educat�onal goals?

Th�s �s where the development of key competences, wh�ch are ach�evable
through an ETS approach, become relevant. We �ntroduce them below �na
chart referr�ng to the document “Bas�c Concepts and core competenc�es for
educat�on for democrat�c c�t�zensh�p”*, publ�shed by Counc�l of Europe, as
well as to the “Key competences for l�felong learn�ng” �ntroduced by the EU
Comm�ss�on.

*Hartmann, D.; Kwauk, C. (2011). Sport and Development: An Overv�ew, Cr�t�que, and Reconstruct�on. Journal of Sport and Soc�al Issues,
35(3) 284-305 *COUNCIL FOR CULTURAL CO-OPERATION (CDCC) PROJECT “EDUCATION FOR DEMOCRATIC CITIZENSHIP”,
DGIV/EDU/CIT (2000) 23, Strasbourg, 26 June 2000, Counc�l of Europe



Accord�ng to those references, the key competences present a comb�nat�on
of sk�lls, knowledge and att�tudes wh�ch are needed by �nd�v�duals �n the
soc�ety �n order to ach�eve personal development, to be act�ve democrat�c
c�t�zens and to respect human r�ghts. It �s meant that the development of
each �nd�v�dual’s competences contr�butes to the ach�evement of a
susta�nable soc�al change – for example, combat�ng unemployment,
d�scr�m�nat�on and rac�sm, soc�al exclus�on or poverty and marg�nal�sat�on.
In the chart below the competences are clearly stated, as well as wh�ch
sport and phys�cal act�v�t�es could develop potent�al learn�ng outcomes �n
order to ach�eve soc�al transformat�on and a last�ng change of att�tudes
amongthe �nd�v�duals or commun�t�es. Through these competences the
evaluat�on of a non-formal educat�onal �mpact us�ng ETS �s real�st�c and
measurable even though �t refers to self-evaluat�on.
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Development of mutual respect, sol�dar�ty and tolerance are educat�onal
object�ves that sport could address by a spec�f�c sport or phys�cal act�v�ty
task. Motor performance must not be pr�or�t�sed exclus�vely �n th�s case. It
should be placed �n a m�xed system �n order to allow the evaluat�on of the
soc�al and behav�oural performance �nd�cators, pr�or to the ones of the
motor performance. It �s �n fact necessary to measure all aspects �n order
to perce�ve the �nd�cators for the level of sol�dar�ty and mutual a�d.

I.5. H�stor�cal aspect of the use of sport - a sc�ent�f�c approach from a
soc�olog�cal po�nt of v�ew.

Sport occup�es a pr�mary place �n today's soc�ety that promotes the pursu�t
of wellbe�ng and body worsh�p. Soc�ology, wh�ch stud�es the soc�al facts as
a whole, �sonly �nterested �n the h�ghest po�nt of the »sports system« and
we can not call �t a total soc�al fact. Th�s �s to encourage the reader to
watch sport w�th a cr�t�cal eye and to prov�de references wh�ch allow h�m
or her to deepen the�r knowledge.
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Sport �s a gener�c term cover�ng a range of act�v�t�es (le�sure,
enterta�nment, compet�t�on, educat�on) and var�ous representat�ons. These
act�v�t�es have h�stor�cal roots. Many soc�olog�sts def�ne sport as a total
soc�al fact. Accord�ng to Norbert El�as, a German Soc�olog�st, sport �s a
pr�v�leged laboratory for reflect�ng on soc�al relat�ons and evolut�on.
Georges Hebert, a French soc�olog�st, expla�ns that "Sport �s all k�nds of
exerc�ses and phys�cal act�v�t�es des�gned for the execut�on of performance
and whose execut�on �s essent�ally based on the �dea of the f�ght aga�nst a
def�ned element such as a d�stance, a durat�on, an obstacle, a pract�cal
d�ff�culty, a danger, an an�mal, an opponent, an by extens�on aga�nst
oneself."*

Accord�ng to an art�cle expla�n�ng sport pract�ces from a soc�olog�cal po�nt
of v�ew from the n�neteenth century to the m�d-twent�eth century, the use
of sport has been set out �n terms of a »f�ght aga�nst the degenerat�on of
the race”, preparat�on of the workers or sold�ers, pac�f�cat�on and control of
v�olence. By exam�n�ng h�stor�cal research we can determ�ne that two
modal�t�es for phys�cal exerc�se ex�st �n Anc�ent T�mes: sport �n the
educat�on of young ar�stocrat�c warr�ors and profess�onal athletes. The
young Greek a�med to become Adon�s through sport.

Sport was valued to cult�vate the body and the m�nd. Athletes were pa�d to
defend the�r c�t�es �n wars.In the M�ddle Ages, the caste of kn�ghts was
created. They ma�nly part�c�pated �n the departure for wars but later
became el�te f�gures. Courtesy and bravery formed the�r m�ndset. The
tournaments were pract�ces for war. In research, phys�cal act�v�t�es appear
�n the anc�ent t�mes and the M�ddle Ages as el�te tra�n�ngs.

Sport off�c�ally takes an �mportant role �n England dur�ng the 19th century
when countrymen organ�sed combats of box�ng to settle domest�c
confl�cts. The Olymp�cs promoted the success of sport �n 20th century
wh�le telev�s�on procla�ms the advent of sports enterta�nment. Nowadays,
the focus of sport sh�fts more to health, personal development, access to
culture and c�t�zensh�p. From th�s perspect�ve, sports pract�ces are closely
connected w�th Coubert�n’s Olymp�c values today.

*Http://bernard.lefort.pagesperso-orange.fr/cours_staps_m_marot/soc�olog�e_du_sport.pdf
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The def�n�t�on of sport has also evolved w�th technolog�cal progress.
Hence, the �dea of r�sk-tak�ng, braveness and courage �s also present �n
many sport pract�ces.

I.6. What �s Not Educat�on through Sport?

Th�s sect�on a�ms to ra�se the quest�on of what ETS �s not so, �t �s not
m�sunderstood or used �n a wrong way. The object�ve �s to clar�fy where
confus�on could be made and suggest how to avo�d �t.

We all educate var�ous people start�ng from our ch�ld to part�c�pate �n
sport. But there are d�fferent d�mens�ons of how we use sport for an
educat�onal purpose. We cannot evoke ETS when educat�onal object�ves
such as the development of soc�al sk�lls, health, nutr�t�on and c�t�zensh�p
are relegated to the sole purpose of the sport performance �tself. Many
cons�der the sports club �n �ts pr�mary sense enough to fulf�ll an
educat�onal act. The fact that a youngster does regular sport does not
necessar�ly mean that �t �s a good educat�onal process w�th pos�t�ve
�mpacts on h�s/her development as a c�t�zen. In general, the requ�rements
of the techn�cal staff are focused pr�mar�ly on the �n�t�at�on and progress�on
of sport performances and phys�cal sk�lls. Th�s process does not �nvolve
ETS. Many other sk�lls could be brought �n when sport pract�ce happens. In
ETS �t �s needed to conduct and br�ng an educat�onal d�mens�on to a sport
or phys�cal act�on. It �s often a matter of soc�al�zat�on, �ntegrat�on or
rehab�l�tat�on.

Furthermore, we should not �gnore the fact that compet�t�on �n sports could
l�m�t learn�ng eff�c�ency �n ETS. “Youth often feel excess�ve pressure to w�n,
perce�ve themselves as hav�ng poor ab�l�t�es, feel unattached to the�r
teams, and feel vulnerable �n the presence of team mates. Exper�ences
such as these have led youth to exper�ence low selfconf� dence and low
self-esteem.”*

In case compet�t�on becomes a pr�or�ty, th�s could have some controvers�al
effect on the educat�onal outcomes.

*Wankel & Kre�sel, 1985; Martens, 1993
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Moreover, acts of v�olence and aggress�on could become common �n youth
sport sett�ngs. In a recent study of perce�ved sport aggress�on, Gardner
and Janelle (2002) found that such k�nds of att�tudes and behav�ours
started to become acceptable and leg�t�mate w�th�n the sport env�ronment.
Th�s �s totally aga�nst the values of ETS so the pract�t�oners should be
aware to pay attent�on to these aspects and be careful of such effects
when �mplement�ng act�v�t�es �n the context of ETS.

We recommend, though, that for effect�ve development, the act�v�t�es
should take place �n a fa�r env�ronment, must take place over a long
enough per�od of t�me �n order to allow everyone to feel comfortable and
conf�dent, and must also �nvolve long-term rec�procal relat�onsh�ps. 
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CHAPTER - II

Methodology of
Educat�on

Through Sport
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II.1. Introduct�on to the chapter

After expla�n�ng ETS (and phys�cal act�v�t�es) as a pedagog�cal approach
we w�ll now g�ve a clear �dea about the �mplementat�on process and �ts
spec�f�c cond�t�ons.Th�s chapter w�ll therefore answer the follow�ng
quest�ons:

a) How do we def�ne the methodology and where do we see d�fferences
from others?

b) What bas�c pr�nc�ples do we connect to ETS when �t comes to �ts
qual�ty?

c) How d�d we dec�de to present the exerc�ses and methods we suggest
and how do we recommend us�ng them?

d) How should you read and use the descr�pt�ons of the exerc�ses?

e) Why do we understand th�s manual as a tool to encourage you to
develop your own style of ETS when �t comes to �ts �mplementat�on?

f) Why do we th�nk tra�ners/fac�l�tators com�ng from the non-formal
educat�on sector and tra�ners/coaches com�ng from sport can use these
exerc�ses and create new benef�ts out of them?

g) What k�nd of further development do we see through th�s manual and �n
ETS �n general?

The answer to these quest�ons w�ll g�ve you a deta�led understand�ng of
the process wh�le develop�ng the exerc�ses, but �t a�ms to hold an open
v�ew to further development.

METHODOLOGY OF EDUCATION THROUGH
SPORT
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Th�s chapter closely connects to the pedagog�cal approach because the
mutual exchange between theory and pract�ce �s always part of the
process �tself.

II.2 Def�n�t�on of methodology and �ts l�nk to soc�al competenc�es

In th�s manual we use d�fferent terms for the �mplementat�on of
methodology. Methodology �s a broader term that �ncludes not only one
exerc�se, but, �n general, the way �n wh�ch you want to reach your
object�ves. Act�v�ty �s the actual act�on that �s del�vered �n real�ty, where as
exerc�se stands for a concrete descr�pt�on of a potent�al act�v�ty that can be
real�sed. The exerc�se �s a deta�led descr�pt�on of what and how you
fac�l�tate wh�le referr�ng to the methodology as the mental frame. You
connect methodology to the pedagog�cal approach, because �t �mpl�es all
conceptual �deas to del�ver ETS. We want to emphas�se the spec�f�c�ty of
ETS methodology and �ts benef�ts regard�ng soc�al competenc�es �n non-
formal learn�ng s�tuat�ons.

As the f�rst part of th�s manual already g�ves a deta�led descr�pt�on of the
ma�n object�ves ETS can enta�l, we w�ll now refer to the l�nk ETS has to
soc�al competenc�es. We also see �ts spec�f�c benef�ts and d�fferences from
other approaches �n th�s respect.

There are two perspect�ves we have to take �nto account here. On the one
hand are the addressed competenc�es and on the other hand the actual
ones that were developed. What does that mean? ETS a�ms to develop
soc�al sk�lls and foster personal development for both tra�ners and
part�c�pants.

The addressed competenc�es can eas�ly be def�ned by match�ng the
exerc�se w�th one of the top�cs, e.g. d�scr�m�nat�on/�nclus�on, and draw�ng a
connect�on to concrete soc�al sk�lls. For example, �n order to be able to
�nclude everyone you need, among others, the follow�ng sk�lls: team work,
fa�r play and empathy.
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Evaluat�ng the exerc�se you can d�scuss �f those sk�lls were used or even
cons�dered as �mportant as you regarded them �n advance.

The developed sk�lls, however, are those wh�ch come along the way and
are, �n many cases, even h�dden or yet not revealed. As ETS offers
�nd�v�dual and collect�ve learn�ng exper�ence and �s closely connected to
personal development (we ma�nly refer to change of att�tude, behav�or and
percept�on), �ts prec�se outcome cannot be foreseen �n all cases and for all
part�c�pants. Th�s means that developed sk�lls w�ll e�ther show themselves
dur�ng the debr�ef�ng part or, more l�kely, w�ll be real�sed and recogn�sed �n
future act�v�t�es or real s�tuat�ons by the part�c�pants (and also
tra�ners/fac�l�tators) themselves. The learn�ng process does not stop w�th
the act�v�ty. In many cases a self-assessment process just starts there and
�t evolves w�th t�me and new exper�ence, e�ther real or s�mulated. At th�s
po�nt the process can contr�bute to a soc�etal transformat�on as well.

You can say that addressed sk�lls are those you try to develop w�th your
part�c�pants and you put them down as �mpl�ed learn�ng object�ves, but the
developed ones are those wh�ch are actually reached and may surpr�se
both the tra�ner and the part�c�pants. Only by welcom�ng all k�nds of
development, �nclud�ng the ones you d�d not pursue, we can extract ETS´s
true benef�t.

We do not ment�on a l�st of competenc�es we cons�der are worthwh�le
work�ng w�th, because we th�nk every top�c and every s�tuat�on creates a
necess�ty to tackle spec�f�c competenc�es.But �n general we are referr�ng to
the key competenc�es that are put down �n the frame of EU programmes.

Regardless of your background be�ng �n sport or non-formal educat�on,
you need to reflect on the �mpl�c�t competenc�es you already address and
the ones you m�ght want to add to your work consc�ously by us�ng ETS as
the pedagog�cal approach. For example, you m�ght say that sport,
espec�ally team sports, fosters soc�al sk�lls l�ke fa�r play and team work, but
you m�ght also add empathy and g�ve construct�ve feedback by del�ver�ng
ETS. Th�s way you do not only make �mpl�c�t values v�s�ble, but you add
more to the ones that sport act�v�ty �mpl�c�tly �mproves.
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Sport �s a tool only! Learn�ng takes t�me!
Debr�ef�ng �s essent�al!
Sport �s very act�ve w�th lots of emot�ons! The bu�ld�ng blocks of ETS
are educat�onal exerc�ses!

Do you know exactly what your
educat�onal object�ves are?
What �s the soc�al change you want to a�m at?

II.3 The bas�c pr�nc�ples of the ETS approach

Key Notes: 
1.Educat�on through Sport �s educat�on �n the f�rst �nstance.
2. Reflect�on �s an �nev�table and essent�al part of the learn�ng.
3. ETS respects values of sports as well as non-formal educat�on and adult
educat�on.

The above l�sts three �mportant features wh�ch are bas�c pr�nc�ples of the
ETS methodology. Th�s manual reflects a process of creat�ng, �nvent�ng
and develop�ng new exerc�ses that �ntegrate the values and �deas of ETS.

It �s cruc�al to understand the pedagog�cal approach we expla�n �n the f�rst
part of our manual. The background of th�s pedagog�cal approach w�ll not
only help you to understand the exerc�ses and how they were meant to be
fac�l�tated, but also to be able to react on any g�ven s�tuat�on that m�ght
come up �n a commun�ty. Th�s means that copy�ng the exerc�ses w�ll not
automat�cally enable you to del�ver ETS successfully, because the
s�tuat�ons you create m�ght change and develop �n a way you do not
expect them to. 

Thus, we encourage you to adapt them to your own contexts. The
follow�ng bas�c pr�nc�ples connected to ETS w�ll clar�fy our core �dea that
only the comb�nat�on of theory and pract�ce w�ll g�ve you a clear p�cture of
what ETS can really offer.

II.3.a. Pr�nc�ple 1: Connect�on to pedagog�cal approach
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The f�rst bas�c pr�nc�ple already ment�oned �s the �mportance of fully
understand�ng the pedagog�cal approach of ETS and relat�ng �t to your
own exper�ence as a coach/tra�ner �n sport for all or an adult educator �n
non-formal educat�on �n order to del�ver true ETS act�v�t�es.

It means that you w�ll be able to reflect on the benef�ts from your own
perspect�ve –�n e�ther a sport for all or youth work sett�ng. We bel�eve that
the background of the pedagog�cal approach w�ll make you understand
what opportun�t�es you m�ght have overlooked �n your own work unt�l now,
mak�ng h�dden values v�s�ble and work�ng w�th them more consc�ously
than before.

That w�ll also enable you to adapt the exerc�ses as much as needed for
your own target groups and the spec�f�c context you work �n. Th�s manual
�s therefore not just a collect�on of tr�ed and tested exerc�ses that anybody
can del�ver �n the way they were meant to be del�vered. The true �mpact
and effect the exerc�ses can offer w�ll only evolve to the�r full potent�al �f
you connect them to an overall a�m of requested soc�al change and a set of
real�st�c learn�ng object�ves.

II.3.b. Pr�nc�ple 2: Debr�ef�ng as the core element of ETS pract�ce

That leads us to the second bas�c pr�nc�ple we observe �n th�s manual,
wh�ch �s strongly connected to the most �mportant element of ETS: the
debr�ef�ng part of the learn�ng process. Why do we th�nk th�s �s the most
�mportant part? It g�ves all part�c�pants not only the chance to reflect the�r
own behav�or, but also to reflect on the whole s�tuat�on and connect �t to
the�r everyday l�ves and to soc�ety �tself; depend�ng on what top�c you a�m
to tackle w�th the exerc�se and how far you go �nto the reflect�on process
�tself.

How exactly do you fac�l�tate the debr�ef�ng part of an exerc�se
successfully and w�th amb�t�ous content?
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The f�rst �mportant part �s to prepare your quest�ons thoughtfully and to
d�scuss them e�ther w�th your co-tra�ners or reflect on �t �n advance to
make sure you open and lead the d�scuss�on by ask�ng the r�ght quest�ons.
Your ma�n object�ves may g�ve you a lead on that, but �t �s as �mportant as
match�ng �t w�th the level and expere�nce of your target group and the
sett�ng �n general. Furthermore, you st�ll should be flex�ble enough to be
able to react to the g�ven s�tuat�on �n the reflect�ve pract�ce �tself.

The debr�ef�ng part �s not only about ask�ng quest�ons, but also about
moderat�ng/lead�ng the d�scuss�on �tself and g�v�ng a clear structure to �t. It
always helps to tell part�c�pants what they can expect of th�s part of the
exerc�se. If they are totally new to debr�ef�ng or evaluat�on, they should be
�ntroduced to �t properly. You have to tell them what to expect and what
role they play �n �t. You have several tools you m�ght use here.

F�rst of all and the most �mportant one �s g�v�ng and rece�v�ng feedback.
Part�c�pants contr�bute to the d�scuss�on by observ�ng what they saw,
what they felt and what they conclude from these exper�ences. You m�ght
add observat�ons as a fac�l�tator dur�ng or at the end as well, but the
b�ggest part should come from the part�c�pants themselves. Th�s
determ�nes the actual degree of act�ve part�c�pat�on and should not be
blocked by a fac�l�tator g�v�ng too many observat�ons or conclus�ons. It �s
absolutely �mportant to st�ck to the rules of a construct�ve feedback to
create a pos�t�ve and apprec�at�ve atmosphere w�th�n the group. It comes
w�th exper�ence to see when �t �s needed to be a strong and/or str�ct
d�scuss�on leader and when �t �s more helpful to step back and let the flow
of the d�scuss�on take over.

Moderat�on sk�lls �n general w�ll help you to control the s�tuat�on and the
atmosphere w�th�n the group. Summ�ng up arguments or observat�ons w�ll
support the part�c�pants to focus the�r attent�on back on the “red thread” of
a d�scuss�on. Putt�ng down key words or mak�ng results v�s�ble w�ll support
everyone to follow the d�scuss�on and to be able to part�c�pate as well at
any po�nt, even �f the part�c�pants do not pay attent�on the whole t�me.
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You can also �nterpret some statements �n the d�rect�on you want them to
be understood. Not w�th the �ntent�on to man�pulate, but to open up the
d�scuss�on �n a d�rect�on you m�ght want to pursue. To ensure the
understand�ng w�th�n the whole group you can repeat statements �n your
own words and make sure everyone gets the �ntended mean�ng of them.
Repeat�ng �s also really helpful �f you see that some part�c�pants have
d�ff�cult�es to follow and they do not dare to ask for themselves. All these
tools bas�cally help you to g�ve the d�scuss�on a general structure wh�ch �s
transparent for everyone and offers an open sett�ng to actually turn �t �nto
a learn�ng exper�ence.

Another tool that m�ght help you to tr�gger an �nterest�ng d�scuss�on �s the
role of “dev�l´s advocate” by provok�ng an argument w�th a strong or
rad�cal op�n�on. It �s a tool you m�ght want to use �n a group you know
already or apply w�th caut�on, because �t can lead to heated quarrels and
turn �nto an exper�ence some part�c�pants won´t apprec�ate as a learn�ng
act�v�ty.

If you do not understand a statement as the fac�l�tator you should make a
real effort to clar�fy �t. Not only because you need to know what �t means �n
order to lead the d�scuss�on further, but also to g�ve part�c�pants the
example how you treat a s�tuat�on where mutual understand�ng �s looked
for. The r�ght att�tude �s not to block, but to make the real effort to
understand. It w�ll show part�c�pants how they can d�scuss successfully
w�th each other as well. It �s not enough to establ�sh a common
understand�ng for everyone; you need to truly accept all op�n�ons to be
open for d�scuss�on. You do not have to agree w�th all op�n�ons, but you
should be able to truly “hear” them. Th�s m�ght be really hard �f the op�n�on
�s controvers�al to your own values or att�tudes.

If you fac�l�tate together w�th a colleague �t �s necessary to talk about the
style of lead�ng the d�scuss�on �n advance. Th�s way you can avo�d
�nterfer�ng w�th an �ntent�on your colleague m�ght have or v�ce versa and
you do not see �t �n the g�ven s�tuat�on. It �s �mportant to make sure you
understand each other dur�ng the debr�ef�ng process, because �t m�ght
cause �rr�tat�on w�th�n the group �f you lead �nto d�fferent d�rect�ons.
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The reflect�on �s the moment where learn�ng CAN take place, because we
make the part�c�pants understand that even the s�tuat�on may seem
“art�f�c�al” �t st�ll shows us our own and others´ att�tudes, behav�ours,
percept�ons that we can f�nd �n “real” s�tuat�ons as well and �n da�ly l�fe. To
make these s�mple connect�ons understood by everyone wh�le
exper�enc�ng them w�ll help part�c�pants change the�r percept�on or at least
start to reassess them on spec�f�c top�cs �n the�r everyday l�ves, e.g.
d�scr�m�nat�on, confl�ct resolut�on. It m�ght tr�gger part�c�pants to challenge
soc�etal structures and make them see what they can change by be�ng
act�ve c�t�zens.

We also bel�eve that ETS’s learn�ng effect �s stronger because you
exper�ence the s�tuat�on w�th both your body (phys�cal act�v�ty or sport)
and m�nd, and therefore �t also offers a sett�ng where d�fferent learn�ng
styles are met. Keep�ng �n m�nd that both sports and non-formal educat�on
respond to d�fferent learn�ng styles, �t �s benef�c�al to see how the
comb�nat�on of those two can even �ncrease the learn�ng effect and make
�t more valuable to more part�c�pants by meet�ng several learn�ng styles at
once. 

Non-formal educat�on sett�ngs are h�ghly respons�ve to the v�sual, aural
and verbal style as sport �s more connected to the phys�cal, soc�al and
verbal style. Match�ng them w�ll h�ghly �ncrease the number of part�c�pants
who actually can have a true learn�ng exper�ence accord�ng to the�r own
preferred style and rhythm*

Then there �s the other s�de of debr�ef�ng that �s your own. If you are able to
challenge your own exerc�ses and develop them further w�th every group
you fac�l�tate dur�ng and after you are fac�l�tat�ng them you w�ll be able to
understand how the exerc�ses we present here can be fac�l�tated to the�r
h�ghest potent�al. The reflect�on process w�th�n ETS should always apply to
yourself as well, mean�ng that you have to be able to reflect your �mpact
on the whole exerc�se as well as the react�ons and the process �tself. Th�s
�ncludes all parts: preparat�on, announcements, log�st�cs, moderat�ng the
d�scuss�ons and the debr�ef�ng part, g�v�ng and rece�v�ng feedback and co-
work�ng w�th your team members.
*www.learn�ng-styles-onl�ne.com/overv�ew
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How can I best use the resources of
both sport and youth work?
How can I best bu�ld on the�r values?

II.3.c. Pr�nc�ple 3: The “m�ss�ng l�nk” between sports and non-formal
educat�on

The th�rd bas�c pr�nc�ple �s closely connected to the f�rst two. We bel�eve
that ETS g�ves a plus to both fac�l�tators w�th�n the sport for all context and
those �n non-formal educat�on. There �s a match of two sets of values that
add up to a new d�mens�on of learn�ng poss�b�l�t�es. 

On the one hand the �mpl�c�t values of sport (e.g. fa�rplay, team work and
respons�b�l�ty); on the other hand the �mpl�c�t values of youth work related
non-formal educat�on (e.g. act�ve part�c�pat�on, tak�ng �n�t�at�ve and
�nclus�on). We w�ll elaborate the �mpl�c�t values of sports �n deta�l, because
�t w�ll show how the match of two sets generate new opportun�t�es to both
tra�ners/coaches and c�v�l workers.

Fa�r play �s the f�rst �mpl�c�t value you can connect to sport. In all types of
sport you have to accept the rules and play by them. If you do not accept
them you may e�ther be d�squal�f�ed or not be able to enter the game �n the
f�rst place. In the frame of sport and fa�r play there �s an eth�cal value
wh�ch allows every player to be sure he/she knows what �s allowed to
happen. Th�s makes the player not only the player feels safe, but �t also
g�ves the spectators a frame of reference to enjoy the game and know
what �s allowed or not. 

Th�s sense of secur�ty makes the actual sport enjoyable to both the players
and spectators. But fa�r play furthermore creates a code of conduct wh�ch
exceeds the general rules. It �s not only off�c�al and legal, but more
�mportant �t �s a soc�al behav�our and att�tude you develop and perform.
W�th�n sports fa�r play �s normally not expl�c�tly commun�cated as a soc�al
sk�ll you need to learn, but �t �s �mpl�c�tly expected �n the development of
every sportsperson.
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Teamwork as the second �mportant �mpl�c�t value of sport �s naturally
connected to team sport. The team’s performance always has a pr�or�ty to
the �nd�v�dual’s. Not only can you hear e.g. footballers say that the team
d�d well and not the one who scored the goal, but tra�ners and coaches
expl�c�tly demand all players to perform as a team. 

Results are always team results. Ind�v�dual needs are not �mportant. Th�s
cla�m fosters a soc�al behav�our wh�ch �s based on sol�dar�ty and empathy
as well. Even though teamwork �s clearly demanded, the actual behav�our
and soc�al sk�lls you need for �t are not always expl�c�tly ment�oned or
taught. By reflect�ng on �t through an ETS exerc�se you not only make what
teamwork means to the �nd�v�dual transparent, but also what the soc�al
sk�lls requ�red are.

Respons�b�l�ty, the th�rd �mpl�c�t value of sport �s closely connected to the
f�rst two. When part�c�pat�ng �n sports, �t �s absolutely necessary to take
over respons�b�l�ty for yourself and for others as well. Tak�ng care of
yourself �s f�rstly to be aware of what you can contr�bute and where your
phys�cal and psycholog�cal borders l�e �n order to perform at your best. It
also �ncludes the knowledge of how your body responds to phys�cal stra�n
or stress and to handle �t effect�vely. Furthermore, you need to be
respons�ble for your team members as well. Depend�ng on what role you
have �n the team you need to be aware of others’ needs and the�r l�m�ts as
well. Tak�ng over respons�b�l�ty �s a soc�al sk�ll that �s closely connected to
the development of any sportsman or woman. ETS can make th�s sk�ll
v�s�ble by show�ng how fundamentally �mportant �t �s w�th�n sports and
make the “ownersh�p” consc�ous to part�c�pants.

Non-Formal Educat�on a�ms at develop�ng c�t�zensh�p sk�lls that are
relevant for l�v�ng �n and w�th a democrat�c soc�ety. The above three
�mpl�c�t values of sport are actually the essent�al values of democrat�c and
act�ve c�t�zensh�p as well. As non-formal educat�on tackles spec�f�c top�cs
�tself �t can happen that part�c�pat�on, �nclus�on and tak�ng �n�t�at�ve are not
reflected expl�c�tly.
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Act�ve part�c�pat�on has three d�mens�ons. F�rst, �t �s a bas�c cond�t�on to
del�ver a true and successful non-formal educat�on act�v�ty; second �t �s a
value you want part�c�pants to �nternal�se and apply �n the�r everyday l�ves
as well; th�rd �t �s a soc�al sk�ll that supports people to be act�ve c�t�zens
and shape the�r l�ves to the�r needs.It �s therefore helpful to reflect on �t
expl�c�tly w�th�n an ETS exerc�se, because you can show all three
d�mens�ons of �t. Furthermore you have the poss�b�l�ty to make your
educat�onal �ntent�ons transparent by reflect�ngon the consumer behav�our
of the part�c�pants.

Tak�ng �n�t�at�ve �s closely connected to act�ve part�c�pat�on, because w�th�n
non-formal educat�on sett�ngs you can clearly see the �mpact of th�s type
of behav�our. It �s often the turn�ng po�nt of an act�v�ty, because
part�c�pants use the flow of, for example, a d�scuss�on to push �t �nto a new
d�rect�on and generate new �deas by �t. Th�s �s actually the momentum of
true learn�ng, wh�ch �s the fundamental �ntent�on of all non-formal
educat�on. ETS m�ght del�ver th�s exper�ence eas�er than usual non-formal
educat�on act�v�t�es, because we bel�eve the match�ng of several values
tr�ggers �n�t�at�ve behav�our.

Inclus�on �s as much a value as �t �s a top�c �tself. Therefore �t �s the most
v�s�ble value of non-formal educat�on and �s reflected the most. Comb�ned
w�th ETS �t w�ll s�mply be much more v�s�ble.

We bel�eve that the match of the two sets of values not only merges the
two, but creates a new way of �nd�v�dual learn�ng opportun�t�es that
exceeds the two separate ones.

ETS creates a new d�mens�on of develop�ng soc�al sk�lls because �t
comb�nes the learn�ng exper�ence w�th a consc�ous personal reflect�on
process.

Therefore our manual �s meant to be a gu�del�ne �nclud�ng a collect�on of
f�eld-tested exerc�ses for both target groups and shows the benef�ts you
can get by match�ng the expert�se of both s�des and develop�ng a spec�f�c
understand�ng and successful way of del�ver�ng ETS.
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CHAPTER - III

Exerc�ses for
pract�ce
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III.1. Introduct�on to the exerc�ses

Th�s chapter w�ll g�ve you a clear �dea about how you can use the manual
�n pract�ce. It w�ll expla�n the gr�d of the exerc�ses and how you can use the
exerc�ses and adapt them to your needs. All presented examples are
actually tr�ed out �n pract�ce and have therefore been created by a group of
tra�ners and evaluated �n the spec�f�c s�tuat�on. All exerc�ses can naturally
be developed and changed to the needs of your target group and the
context you work �n.

III.1.a. Select�on of top�cs and exerc�ses
The top�cs you can connect to w�th the help of the selected ETS exerc�ses
are the follow�ng:

EXERCISES FOR PRACTISE
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In the f�rst part of th�s manual we ment�oned the �mportance of these
top�cs w�th�n the framework and pol�cy of non-formal educat�on �n Europe
and �nternat�onal sport work �n general. ETS br�ngs new learn�ng
d�mens�ons to educat�onal s�tuat�ons regard�ng soc�al sk�lls and personal
development. The benef�t of connect�ng your ETS exerc�se to a spec�f�c
top�c w�ll not only del�ver a sett�ng that supports personal development
and soc�al sk�lls tra�n�ng �n general, but part�c�pants m�ght also see �ts
purpose for soc�al change. 

By l�nk�ng the exerc�se to very concrete s�tuat�ons and real-l�fe exper�ences,
the reflect�on m�ght succeed to a level where they see the�r �nd�v�dual
�mpact as c�t�zens on soc�al transformat�on as well. Comb�n�ng the
educat�onal purpose w�th phys�cal act�v�ty offers an effect that ne�ther
non-formal educat�on sett�ngs nor sports alone can del�ver w�th such an
�mpact.

If you put a focus on the educat�onal purpose w�th�n a phys�cal act�v�ty, you
w�ll del�ver a sett�ng where true soc�etal transformat�on can be generated.
For example: If part�c�pants are h�ndered �n a game of Fr�sbee by be�ng,
e.g. bl�nd-folded, and they reflect on �t later w�th�n the debr�ef�ng, the
�mpact �s stronger compared to the exper�ence �n a smaller non-formal
act�v�ty. Why �s that? Because the phys�cal act�v�ty puts a stronger
emot�onal connect�on to the exper�ence, and because you as a fac�l�tator
offer a learn�ng env�ronment where an assessment of soc�al structures �s
poss�ble.

Sport g�ves you both, emot�onal (w�nn�ng-los�ng) and phys�cal challenges.
But sport rarely offers the reflect�on of those exper�ences l�ke, for example,
d�scr�m�nat�on or soc�al exclus�on. That �s why ETS offers th�s spec�al blend
of gett�ng �nvolved emot�onally and at the same t�me reflect�ng d�rectly on
�t afterwards and prof�t�ng from �t later on. We want to emphas�se the
pedagog�cal purpose and the �ncluded learn�ng opportun�t�es we can use
wh�le we connect these top�cs to ETS exerc�ses.
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We therefore offer l�nks we see and poss�ble quest�ons you m�ght ask
when work�ng w�th these top�cs. Th�s �s clearly not a closed l�st of l�nks, but
an �nv�tat�on to add new ones from your own exper�ence w�th ETS.
However, we offer here some relevant h�nts about the relevance of ETS to
the actual top�c and some quest�ons to cons�der when us�ng ETS to
develop the knowledge, sk�lls and att�tudes of young people connected to
these top�cs.
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Thomas K�lman’s confl�ct mode �nstrument �s a very �nsp�r�ng model wh�ch expla�ns d�fferent ways how people handle confl�cts �n general. It
shows that at some po�nt people cannot engage �nto a confl�ct together, because they e�ther want to avo�d �t or they want to accommodate the
other party. It can serve as excellent background �nformat�on.
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III.1.b. The descr�pt�ons of the exerc�ses

In th�s chapter, we wanted to show you how to wr�te the sess�on/tool
outl�ne by focus�ng on wh�ch spec�f�c sect�ons. Below, a sample outl�ne �s
created and proposed to be exam�ned together: 
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III.1.c. What learn�ng outcomes do we see �n the
exerc�ses?

We already ment�oned that the b�ggest learn�ng potent�al we see �n ETS
tra�n�ng s�tuat�ons �s the match between two sets of values com�ng from
sport or phys�cal act�v�ty and non-formal educat�on �n youth work. The
greatest challenge we see �n ETS �s to del�ver the exerc�se �n a way that
g�ves all part�c�pants and the group a learn�ng exper�ence that has an
�mpact on the�r att�tude, behav�our or perspect�ve of soc�al change �n
relat�on to the top�c you tackle �n the exerc�se. You reach that by putt�ng
the focus on the debr�ef�ng.

We do not want to underest�mate the act�v�ty �tself here. It has to be
del�vered clearly and at �ts full enjoyment, but to extract the learn�ng
potent�al out of the s�tuat�on �tself �t has to be reflected thoroughly �n a
gu�ded manner.
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We also ment�oned two d�mens�ons for learn�ng poss�b�l�t�es: F�rst, the l�nk
to soc�al competenc�es and, second, to learn�ng styles �n general. As
personal learn�ng exper�ences cannot be planned and appo�nted �n deta�l
we just want to emphas�se that the d�vers�ty of poss�b�l�t�es �s �mpl�c�t �n
ETS exerc�ses. It �s up to every tra�ner/fac�l�tator and also to each and every
part�c�pant to del�ver �t to �ts h�ghest potent�al.

III.1.d. Further development

We want to �nv�te you to use th�s second part of the manual as a
workbook. The f�rst part prov�des the necessary background you m�ght
need �n order to understand what ETS can del�ver. The second part �s
closely connected to th�s, but �t �s also the part that can change and
develop throughout your own work. The exerc�ses w�ll eventually evolve
dur�ng your work and we want to encourage that. As already ment�oned,
ETS �s based on collect�ve learn�ng and personal development that cannot
be wr�tten down as a rec�pe. It has to evolve w�th every s�tuat�on and every
group you work w�th.

By del�ver�ng ETS exerc�ses you w�ll also real�se that only exper�ence w�ll
enable you to develop all the necessary competences for debr�ef�ng and
evaluat�on. The quest�ons w�ll become more prec�se w�th t�me and you w�ll
also be able to lead d�scuss�ons that are evolv�ng �nto a d�rect�on you had
not foreseen. By develop�ng your own style and adapt�ng �t to your needs
and the need of your target groups ETS w�ll offer h�gh potent�al to develop
your sk�lls as well, whether you are a coach �n sports or a soc�al
worker/tra�ner �n non-formal educat�on sett�ngs.
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CHAPTER - IV

Sport for
Susta�nable

Development
Goals
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IV.1. Introduct�on of how Susta�nable Development Goals can contr�bute
to Sport

The Un�ted Nat�ons have long recogn�zed, advocated for and supported
the �mportant contr�but�ons of sport to development and peace, w�th a
s�gn�f�cant record of General Assembly and Human R�ghts Counc�l
resolut�ons, UN treat�es, Secretary-General’s reports and other gu�d�ng
documents h�ghl�ght�ng the un�que potent�al of sport.

The processes and m�lestones wh�ch led to the h�stor�c adopt�on of the
2030 Agenda for Susta�nable Development and �ts 17 Susta�nable
Development Goals (SDGs) �n 2015 were followed by the Sport for
Development and Peace commun�ty w�th strong �nterest and a
comm�tment to cont�nue us�ng sport as a un�que tool to support th�s new
global plan of act�on. As a result of jo�nt efforts, part�cularly �nclud�ng UN
Member States’ support to recogn�ze the contr�but�on of sport to the SDGs,
Heads of State and Government and H�gh Representat�ves declared �n the
Pol�t�cal Declarat�on for the new Agenda:

"Sport �s also an �mportant enabler of susta�nable development. We
recogn�ze the grow�ng contr�but�on of sport to the real�zat�on of
development and peace �n �ts promot�on of tolerance and respect and the
contr�but�ons �t makes to the empowerment of women and of young
people, �nd�v�duals and commun�t�es as well as to health, educat�on and
soc�al �nclus�on object�ves"*

Th�s unprecedented recogn�t�on offers a compell�ng �ncent�ve and an
unm�ssable opportun�ty for further jo�nt efforts and act�on �n the f�eld Sport
for Development and Peace. W�th the asp�rat�on of leav�ng no one beh�nd
and max�m�z�ng the contr�but�on of sport for a better and peaceful world,
sport w�ll cont�nue advanc�ng development as a powerful enabler of the
SDGs, as �t d�d for the preced�ng MDGs. 

SPORT FOR SUSTAINABLE DEVELOPMENT GOALS

*2030 Agenda for Susta�nable Development A/RES/70/1, paragraph 37
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SDG 4 - Qual�ty �n Educat�on 
SDG 5 - Gender Equal�ty
SDG 8 - Econom�c Growth & Decent Work
SDG 10 - Reduc�ng Inequal�t�es
SDG 16 - Peace, Just�ce and Strong Inst�tut�ons

Sport’s potent�al should therefore be rev�s�ted �n v�ew of the new
framework for susta�nable development �n order to promote synergy,
coherence and harmon�zat�on of programmes for the �mplementat�on of
the SDGs. Overall, the global reach and appeal of sport �s an extraord�nary
tool at our d�sposal for promot�ng a global outlook on sport at the serv�ce
of advanc�ng the ach�evement the SDGs.

The contr�but�ons of sport to the SDGs outl�ned �n th�s overv�ew reflect the
expert�se, exper�ences and welcome �nput of var�ous SDP players,
�nclud�ng UN ent�t�es and sport and development organ�zat�ons, wh�ch
have used sport and recogn�zed �ts value as a flex�ble tool for enabl�ng
development and peace outcomes.

Draw�ng from that exper�ence, th�s overv�ew addresses sport’s role and
potent�al �n relat�on to all 17 SDGs, be�ng m�ndful of the �mportance of each
goal. Wh�le do�ng so, �t however d�scerns between the SDGs where greater
ev�dence and pract�ce w�th regard to the contr�but�ons of sport were
�dent�f�ed – marked w�th the SDG wheel symbol - and those SDGs where
sport has a more l�m�ted or �nd�rect potent�al.

Ult�mately, the present overv�ew a�ms at �nform�ng, �nsp�r�ng, encourag�ng
and support�ng sport’s contr�but�ons to the SDGs by relevant stakeholders
�nclud�ng States, ent�t�es of the Un�ted Nat�ons system, sport-related
organ�zat�ons, sport federat�ons and assoc�at�ons, foundat�ons, non-
governmental organ�zat�ons, athletes, the med�a, c�v�l soc�ety, academ�a
and the pr�vate sector.

In the scope of th�s contr�but�on of the sport and �ts contr�but�on to Global
Agenda, we have selected 5 SDGs �n our project to comb�ne them w�th
Erasmus+ Key Competences. These SDGs are;
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The r�ght to educat�on and equal r�ghts of women and g�rls �n the f�eld
of educat�on form the bas�s of th�s goal. Inclus�ve sport act�v�t�es have
long been used to foster educat�on and have therefore been �dent�f�ed
as a tool to advance those r�ghts.

 Sport can encourage �nclus�on and the equal part�c�pat�on of women
and g�rls, people w�th d�sab�l�t�es, and other vulnerable or
underrepresented groups and �nd�v�duals.

Stakeholders �n sport and educat�on can cooperate to promote
tolerance, d�vers�ty and non-d�scr�m�nat�on �n school programmes.

Jo�nt programmes w�th schools offer add�t�onal and alternat�ve phys�cal
educat�on and phys�cal act�v�t�es to support the full learn�ng process
and del�ver hol�st�c educat�on.

Sport can �mprove learn�ng outcomes by foster�ng academ�c
performance and ach�evement, leadersh�p ab�l�t�es, and concentrat�on
and focus capab�l�t�es.

Sport-based programmes offer educat�on opportun�t�es and l�fe sk�lls to
be used beyond school �nclud�ng the workplace.

Sport, phys�cal educat�on, phys�cal act�v�ty and play can mot�vate
ch�ldren and youth to attend school and engage w�th formal and
�nformal educat�on. 

Sport programmes for g�rls, �nclud�ng �n refugee camps, can be used as
an �ncent�ve to stay �n school  Sport can ra�se awareness about
susta�nab�l�ty through des�gn�ng susta�nable educat�onal curr�culums
and green�ng schools and un�vers�t�es.

IV. 2. Connect�on of Selected SDGs w�th�n our project and Sport

Goal 4: Ensure �nclus�ve and equ�table qual�ty educat�on and promote l�fe-
long learn�ng opportun�t�es for all 
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Sport can be a powerful platform for advocacy and awareness ra�s�ng
for gender equal�ty. It can contr�bute to abol�sh all forms of
d�scr�m�nat�on aga�nst women and g�rls; human r�ghts based rules of a
sport can help to replace culturally d�scr�m�nat�ve norms that exclude
women and g�rls from sport.

Wh�le women and g�rls’ r�ghts to part�c�pate �n sport as athletes or
spectators are not respected �n many countr�es, sport can help to foster
gender equal�ty �n countr�es and reg�ons where women are
d�scr�m�nated.

Address�ng current gender �nequal�t�es across part�c�pat�on,
performance and leadersh�p �n sport can make a valuable contr�but�on
to th�s Goal.

Sport and sport-based commun�ty programmes �n part�cular can, �f
des�gned �nclus�vely, cause pos�t�ve sh�fts �n gender norms and
promote gender equal�ty.

Sport can foster �ncreased self-esteem and conf�dence of women and
g�rls, empower them and develop sk�lls needed to become equal
part�c�pants and leaders �n the�r commun�t�es.

Through sport-based programmes, women and g�rls can be equ�pped
w�th knowledge and sk�lls on health, on how to l�ve a healthy and
act�ve l�festyle, on how to act �n case they exper�ence v�olence, on
employab�l�ty, and w�th leadersh�p sk�lls needed to progress �n soc�ety.

Sport can prov�de safe and fa�r env�ronments for women and g�rls. A
safe play�ng area for g�rls �s espec�ally essent�al, for �nstance �n refugee
camps.

Sport can ra�se awareness and address abuse and gender-based
v�olence w�th�n sport.

Goal 5: Ach�eve gender equal�ty and empower all women and g�rls
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The grow�ng scale of the sport �ndustry, and �ts l�nks w�th other sectors,
offer opportun�t�es for econom�c growth and decent employment.

Stakeholders �n sport that base the�r act�v�ty on the respect of human
r�ghts can spur to pos�t�vely �mpact local and reg�onal bus�ness.

Sport goods and equ�pment should be produced �n l�ne w�th labour
standards and �n part�cular free from forced and ch�ld labour and
d�scr�m�nat�ons of all forms.

Sport programmes can foster �ncreased employab�l�ty for women,
people w�th d�sab�l�t�es and other vulnerable groups, thus contr�but�ng
to �nclus�ve econom�c growth.

Sport-based educat�onal programmes prov�de sk�lls for employab�l�ty
and opportun�t�es to enter the labour market for youth.

Sport-based employment and entrepreneursh�p can contr�bute to
create decent jobs for all by comply�ng w�th labour standards
throughout the�r value cha�n & �n l�ne w�thbus�nesses pol�c�es  pract�ces.

Sport can generate enhanced overall commun�ty �nvolvement, and �t
can mot�vate mob�l�zat�on of the w�der commun�ty and growth of
econom�c act�v�t�es assoc�ated w�th sport.

Sport events can have long last�ng effects on the populat�on �f they
�nvolve the populat�on for the�r legacy, to be �n l�ne w�th human r�ghts
and labour standards, and to be susta�nable.

Sport organ�zat�ons, �f they adopt adequate pol�c�es and procedures,
can be an opportun�ty for capac�ty bu�ld�ng, creat�ng jobs, and for
econom�c, soc�al and env�ronmental susta�nable development �n
general.

Goal 8: Promote susta�ned, �nclus�ve and susta�nable econom�c growth,
full and product�ve employment and decent work
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The r�ght to equal�ty and non-d�scr�m�nat�on �s a cornerstone of
�nternat�onal law. Sport can promote equal�ty and can serve as a
platform to promote the value of d�vers�ty. 

Stakeholders �n sport can ampl�fy the message of equal�ty and respect
for d�vers�ty.

Sport, �nclud�ng sport events, can be used to celebrate and value
d�vers�ty. Stakeholders �n sport can promote mutual understand�ng and
address d�scr�m�natory pract�ces and var�ous forms of d�scr�m�nat�on.

 Sport stad�a that serve as stages for human behav�our can become
platforms for human r�ghts based �nclus�veness and respect for
d�vers�ty.

Sport �s recogn�zed as a contr�butor to the empowerment of
�nd�v�duals, such as women and young people, and commun�t�es.
Part�c�pat�on �n sport offers opportun�t�es for the empowerment of
people w�th d�sab�l�t�es; �t showcases ab�l�ty, not d�sab�l�ty, thus ra�s�ng
awareness and promot�ng respect. Sport can therefore be effect�vely
used for the �nclus�on of all �rrespect�ve of age, sex, race, ethn�c�ty,
or�g�n, sexual or�entat�on, gender �dent�ty, rel�g�on or econom�c or other
status.

Equal opportun�t�es can be ach�eved �n and through sport by ra�s�ng
awareness towards ex�stent �nequal�t�es and establ�sh�ng sport-related
pol�c�es and programmes a�med at reduc�ng them.

The popular�ty of, and pos�t�ve att�tude towards sport make �t a
su�table tool for tackl�ng �nequal�ty �n areas and populat�ons that are
d�ff�cult to reach. It can also tackle prejud�ce and �ntolerance by
promot�ng tolerance and pro-soc�al behav�our �nstead.

Goal 10: Reduce �nequal�ty w�th�n and among countr�es
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Sport can help to rebu�ld post-confl�ct soc�et�es and upl�ft affected
commun�t�es and �nd�v�duals by foster�ng the respect, protect�on and
�mplementat�on of human r�ghts. Sport can ampl�fy �mportant human
r�ghts messages, such as the value of �nclus�on, respectf or d�vers�ty
and non-d�scr�m�nat�on.

Sport prov�des a powerful commun�cat�on platform that can be used to
d�ssem�nate sol�dar�ty and reconc�l�at�on messages and to promote a
culture of peace. Sport events can prov�de opportun�t�es for advocat�ng
and real�z�ng peace, as notably the Olymp�c ruce has allowed s�nce
anc�ent h�story.

Role models �n sport can promote peace and human r�ghts and foster
d�alogue and soc�al cohes�on.

Sport act�v�t�es can help to address war-related trauma and promote
heal�ng by prov�d�ng safe spaces for act�v�t�es that enable v�ct�ms of
war to rega�n a sense of secur�ty and normalcy.

Sport can serve as a tool for support�ng demob�l�zat�on and
d�sarmament efforts as well as support�ng the re�ntegrat�on of ex-
combatants, part�cularly former ch�ld sold�ers, �nto the�r commun�t�es.

Sport can support the rapprochement and �ntegrat�on of d�v�ded
commun�t�es and cultures through fr�endly games. The un�versal
popular�ty of sport offers an �mportant means of engag�ng
commun�t�es that are hard to reach and soc�ally excluded groups, for
example v�a sport programmes for refugees or �nd�genous peoples.

Respect, equal�ty and fa�r-play, some of the core values �n sport are
also fundamental pr�nc�ples for peaceful and �nclus�ve soc�et�es

Goal 16: Promote peaceful and �nclus�ve soc�et�es for susta�nable
development, prov�de access to just�ce for all and bu�ld effect�ve,
accountable and �nclus�ve �nst�tut�ons at all levels
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